The aim in this paper is firstly to assess the problematic relationship between L1 and L2 literacy in South Africa and secondly to propose a model for facilitating the acquisition of L2 literacy. In the first part of this paper, I briefly discuss pedagogical approaches to literacy and consider how the findings of recent research into the nature of the relationship between orality and literacy yield insight into literate language behaviour. In the second part of the paper, I propose an approach to the teaching of academic literacy in the L2that arises from these insights (Tannen 1982 (Tannen , 1985.
language they are allowed to practise literacy (Street 1995:107) . The paradox Is thus that, whereas literacy can be liberating, it can also be enslaving, depending on the ideological forces that shape the way in which it is practised in a particular society, in South Africa, prior to 1992, literacy practices and educational policies were strictly ideologically controlled with the result that, for most learners, English is now regarded as the language of access to education and to advancement in other spheres of life such as politics and economics.
Findings in linguistic research indicate that LI instruction is the optimum learning channel (Verhoeven 1994:216). In teaching L2 literacy, it is generally assumed that
learners are already literate in the LI, or that they have some experience in forms of literate language behaviour in the mother tongue. However, in South Africa, where, for ideological reasons, the L2 has been chosen as the language of instruction, it is doubtful whether such competence is achieved in the LI before learners switch to the L2 as the medium of instruction. In the L2 teaching they receive, the emphasis is on achieving communicative competence rather than on using the target language for specific or academic purposes. It is thus a fact that most South African learners do not have the opportunity to acquire academic literacy in the LI before they start receiving instruction in the L2.
In terms of the 'Ne'w Litevacy Studies', academic discourse is not neutral and autonomous, but highly conventionalized and ideologically contextualized. Therefore, to be academically (iterate means to be able to speak, read, write and behave in the way expected or favoured in the type of fornial education conventionalized in a specific society. In South Africa, this involves achieving academic literacy in the L2, namely in English, and learning to control the genres favoured by the academic institutions of the western world. To achieve academic success, learners need to control the genres relevant to the disciplines that constitute the curriculum; they need to be able to comprehend and produce the spoken expository genres (such as spoken lectures) as well as the written expository genres favoured by the academic community of which they are part. It is thus essential for South African learners to be given explicit instruction in http://spilplus.journals.ac.za the academic genres favoured by the institutionalized processes of learning and teaching (Street 1994:24) . It is also essential for teachers to be given the necessary support to deal with the language needs of the curriculum as well as the genres conventionalized in the pedagogic context.
2,2 How is L2 literacy acquired?
In what way Is the process of acquiring L2 literacy different from that of acquiring L1 (Swales 1990:138 ).
An important feature of genre analysis is that it does not distinguish between spoken and written discourse, but cuts across mode and focuses on the strategies required for effective communication in specific genres. This is another indication that the relationship between spoken and written discourse is more complex than previously thought. In devising approaches to writing, we should therefore place more emphasis on the relationship between spoken and written discourse instead of stressing the differences between the two modes. 
Relative focus on Involvement In spoken and written discourse genres
The point of departure in devising a 'mixed-mode' approach to writing is Tannen http://spilplus.journals.ac.za
RELATIVE FOCUS ON INVOLVEMENT IN DISCOURSE (Tannen 1985)
The key dimension distinguishing discourse is the relative focus on involvement as opposed to content or message.
The relative focus on Involvement results from the effects of genre rather than from differences In mode.
Spoken discourse (spontaneous conversation) is the source of strategies whereby interpersonal involvement is achieved in written discourse, including expository genres.
Tannen's (1985:127) theory is that the main feature distinguishing discourse is the extent to which it focuses on interpersonal involvement as opposed to content or message. She (1982:37) maintains that spoken discourse, such as spontaneous conversation, is the source of involvement strategies upon which all discourse, even written expository discourse, relies to achieve involvement. Spontaneous conversation focuses relatively more on interpersonal involvement than on content, whereas expository discourse, whether spoken or written, focuses relatively more on content than on interpersonal involvement. However, without a certain degree of interpersonal involvement, expository written or spoken discourse will not succeed in fulfilling its communicative purpose.
The writer as speaker -the reader as listener
We need to question the methods according to which we are teaching expository discourse. Do we perhaps place too much emphasis on the differences between spoken and written discourse, instead of stressing the similarities between expository genres in the two modes? Should we not be focusing on the features common to the genre, rather than on the so-called differences in mode? Should we not be investigating When assisting learners to structure their expository writing, teachers should be able to stress that, in an expository genre, the topic for discussion generally needs to be stated explicitly, whereas in the genre of spontaneous conversation, it is generally shared and implicit.
To facilitate their awareness of the requirements of the expository genre, learners could initially be given a 'checklist' of prompts which they could bear in mind as they write, or 
